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Module organization

Subject Matter ECTS Subject ECTS

 Learning and personality development

Year/semester

Educational 

processes, 

learning and 

personality 

development

 18,00 Developmental 

Psychology

 6,00 1/1

Psychology of Education  6,00 2/1

Psychology of Language 

Development

 6,00 1/2

Learning 

difficulties and 

developmental 

disorders

 18,00 Care of Students with 

Specific Needs of 

Educational Support

 6,00 3/1

Specific Learning 

Difficulties

 6,00 3/2

Specific Needs of 

Educational Support

 6,00 2/2

Recommended knowledge

The contents of the subjects: Developmental Psychology, Educational Psychology and 

Specific Educational Support Needs.
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Learning outcomes

At the end of the course, the student must be able to prove that he/she has acquired the following 

learning outcomes:

R1 The student identifies specific materials and knows how to analyze and adapt didactic 

materials and resources according to the singularity of each student.

R2 The student knows how to apply the most appropriate methodologies and specific 

intervention techniques in each teaching-learning situation.

R3 The student detects and knows how to prevent possible undiagnosed specific educational 

support needs.

R4 The student knows the procedure, according to the regulations in force, to request to the 

guidance teams the identification and specification of the specific educational support 

needs, the most appropriate schooling modality in each case and the authorization to 

adopt extraordinary measures.

R5 The student manages the organizational aspects of the classroom to adequately meet the 

unique needs of the students.

R6 The student has criteria to make appropriate decisions in the design and implementation 

of educational response measures according to the regulations in force.

R7 The student solves practical cases, individually and in groups, related to the contents of the 

subject, contemplating the variables involved in the socio-affective development of students 

and in close collaboration with families and other agents involved.

R8 The student knows the legal aspects of the educational system and the current regulations 

governing the means, instruments and resources available to the teacher to meet the 

specific needs of the students.

R9 The student analyzes the variables that intervene in the socio-affective development of the 

student with specific educational support needs, in order to be able to orient families and 

work closely with them, together with other agents involved.

R10 The student differentiates the different types of curricular adaptations , who is responsible 

for designing and carrying them out, and the official documents created for this purpose 

official documents that have been created for this purpose.

R11 The student observes coexistence situations in the classroom, identifies variables and 

analyzes with critical judgment and/or applies appropriate intervention techniques, aimed 

at their resolution.
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Competencies

Depending on the learning outcomes, the competencies to which the subject contributes are 

(please score from 1 to 4, being 4 the highest score):

GENERAL Weighting

1 2 3 4

To design and regulate learning spaces in contexts of diversity that 

address the unique educational needs of students, gender equality, 

equity and respect for human rights.

G3 x

To promote coexistence in the classroom and outside it and address 

the peaceful resolution of conflicts. To know how to systematically 

observe learning and coexistence contexts and to know how to 

reflect on them.

G4 x

To know the organization of early childhood education schools and 

the diversity of actions that comprise their operation. To recognize 

that the practice of the teaching function must be improved and 

adapted to scientific, pedagogical and social changes throughout 

life.

G9 x

To act as a counselor for parents in relation to family education in the 

0-6 period and to master social skills in dealing and relating with the 

family of each student and with the families as a whole.

G10 x

To reflect on classroom practices to innovate and improve teaching. 

To acquire habits and skills for autonomous and cooperative learning 

and promote it in students.

G11 x

To understand the role, possibilities and limits of education in today's 

society and the fundamental competencies that affect early 

childhood education schools and their professionals. To know 

models of quality improvement with application to educational 

centers.

G12 x

SPECIFIC Weighting

1 2 3 4

To understand the learning and educational processes during 

childhood in the family, social and school environments.

E1 x

4/16

PI-02-F-16 ED. 00



Year 2024/2025

1410301 - Care of Students with Specific Needs of Educational Support

To recognize the identity of the stage and its cognitive, 

communicative, social, affective and psychomotor characteristics, as 

a fundamental basis for the development of school skills and 

learning.

E4 x

To know the main evolutionary aspects of this period, in order to 

detect developmental difficulties and educational needs.

E5 x

Assessment system for the acquisition of competencies and grading 

system

Assessed learning outcomes Granted 

percentage

Assessment method

Written test: Final summative or continuous 

theoretical and practical test (open questions, 

objective test questions, truncated exam, etc.). 

Preparation of fieldwork memorandums. Solution of 

case studies, single case, etc.

 R2, R3, R4, R6, R7, R8, 

R10, R11

60,00%

Oral presentation of group and individual work. R1, R2, R9, R11 20,00%

Individual monitoring of attendance at face-to-face 

sessions and active participation in theoretical and 

practical classes, seminars and tutorials.

 R1, R2, R3, R4, R5, R6, 

R7, R8, R9, R10, R11

10,00%

Non-final written exams: individual or group directed 

work.

 R1, R3, R4, R5, R6, R7, 

R8, R9, R10

10,00%

Observations

The final written examination (60%) will consist of two parts:

a) A part of 30 multiple-choice multiple-choice questions corrected by the formula Score = 

Correct - Errors / (Number of alternatives - 1). 

(b) A section of 6 short essay questions.

Note 1. A pass in the final written examination is essential for the remaining percentages 

to be added up.

Failure to comply with the rules and deadlines established for the completion of the 

academic activities will invalidate the mark.
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CRITERIA FOR THE AWARDING OF HONOURS:

In accordance with the regulations governing the assessment and grading of subjects in force at 

UCV, the distinction of "Matrícula de Honor" (Honours with Distinction) may be awarded to students 

who have achieved a grade of 9.0 or higher. The number of "Matrículas de Honor" (Honours with 

Distinction) may not exceed five percent of the students enrolled in the group for the corresponding 

academic year, unless the number of enrolled students is fewer than 20, in which case a single 

"Matrícula de Honor" (Honours with 9 Distinction) may be awarded. Exceptionally, these distinctions 

may be assigned globally across different groups of the same subject . Nevertheless, the total number 

of distinctions awarded will be the same as if they were assigned by group, but they may be 

distributed among all students based on a common criterion, regardless of the group to which they 

belong. The criteria for awarding "Matrícula de Honor" (Honours with Distinction) will be determined 

according to the guidelines stipulated by the professor responsible for the course, as detailed in the 

"Observations" section of the evaluation system in the course guide.

M1 PARTICIPATIVE MASTERCLASS

M2 CLASSROOM PRACTICES

M3 CASE STUDIES

M4 APPRENTICESHIP CONTRACTS

M7 GROUP TUTORING

M8 INDIVIDUAL TUTORING

M9 PROJECT-BASED LEARNING

The following methodologies will be used so that the students can achieve the learning outcomes of 

the subject:

Learning activities
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IN-CLASS LEARNING ACTIVITIES

LEARNING OUTCOMES HOURS ECTS

 R1, R2, R3, R4, R5, R6, R7, 

R8, R9, R10, R11

 0,99Presentation of content by the teacher, analysis 

of competences, explanation and demonstration 

of skills, abilities and knowledge in the 

classroom.
M1, M2

 24,75

 R1, R2, R3, R4, R5, R6, R7, 

R11

 0,55Group work sessions supervised by the teacher, 

case studies, diagnostic analyses, problems, 

field studies, computer classroom, visits, data 

searches, libraries, network, Internet, etc. 

Meaningful construction of knowledge through 

student interaction and activity.
M2, M3, M4

 13,67

 R2, R4, R5, R7, R11  0,19Supervised monographic sessions with shared 

participation
M3, M4, M9

 4,72

 R1, R2, R3, R4, R5, R6, R7, 

R11

 0,27Presentation in plenary. Application of 

interdisciplinary knowledge
M4

 6,83

 R1, R2, R7, R8, R9, R11  0,27Personalised attention in small groups. Period of 

instruction and/or guidance by a tutor with the 

aim of reviewing and discussing the materials 

and topics presented in classes, seminars, 

readings, assignments, etc.
M7, M8

 6,83

 R1, R2, R3, R4, R5, R6, R7, 

R8, R9, R10, R11

 0,13Set of oral and/or written tests used in the initial, 

formative or summative assessment of the 

student.
M3, M4

 3,20

 60,00  2,40TOTAL
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LEARNING ACTIVITIES OF AUTONOMOUS WORK

LEARNING OUTCOMES HOURS ECTS

 R1, R2, R3, R4, R5, R6, R7, 

R8, R9, R10, R11

 1,47Group preparation of readings, essays, problem 

solving, seminars, papers, reports, etc. to 

present or deliver in theory classes, practical 

classes and/or small group tutorials. Work done 

on the platform or other virtual spaces.
M2, M3, M4, M9

 36,67

 R1, R2, R3, R4, R5, R6, R7, 

R8, R9, R10, R11

 2,13Student study: Individual preparation of readings, 

essays, problem solving, seminars, papers, 

reports, etc. to present or deliver in theory 

classes, practical classes and/or small group 

tutorials. Work done on the platform or other 

virtual spaces.
M2, M3, M4, M9

 53,33

 90,00  3,60TOTAL
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Description of the contents

Theoretical contents:

Content block Contents

Description of the necessary contents to acquire the learning outcomes.

1. Conceptual framework. Historical evolution, legal framework, models, key concepts 

and intervention principles.

2. Ordinary and extraordinary means and 

resources to assist the specific needs of 

these students in the school framework.

 Detection and identification of student’s needs, schooling, 

curriculum adaptations and personal resources.

3. Family and social aspects. Impact on the family and on the social area of the student 

with special educational needs and general intervention 

lines. Psycho-social relations in the class, assessment and 

intervention in the psycho-social level. Ways of grouping and 

cooperative learning.

4. Intervention techniques in the 

classroom.

 Behaviour modifications.
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Temporary organization of learning:

Block of content Number of sessions Hours

1. Conceptual framework.  6,00  12,00

2. Ordinary and extraordinary means and resources to assist 

the specific needs of these students in the school framework.

 10,00  20,00

3. Family and social aspects.  5,00  10,00

4. Intervention techniques in the classroom.  9,00  18,00
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LEGISLACIÓN 

   ·Real Decreto 157/2022, de 1 de marzo, por el que se establecen la ordenación y las 

enseñanzas mínimas de la Educación Primaria

   ·Real Decreto 95/2022, de 1 de febrero, por el que se establecen la ordenación y las 

enseñanzas mínimas de la Educación Infantil

   ·RESOLUCIÓN de 23 de diciembre de 2021, de la directora general de Inclusión Educativa, 

por la cual se dictan instrucciones para la detección y la identificación de las necesidades 

específicas de apoyo educativo y las necesidades de compensación de desigualdades.

   ·Real Decreto 984/2021, de 16 de noviembre, por el que se regulan la evaluación y la 

promoción en la Educación Primaria, así como la evaluación, la promoción y la titulación en la 
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Educación Secundaria Obligatoria, el Bachillerato y la Formación Profesional.

   ·Resolución conjunta de 17 de septiembre de 2021, de la Dirección General de Diversidad 

Funcional y Salud Mental y de la Dirección General de Inclusión Educativa, por la cual se 

establece el protocolo de coordinación de profesionales para el desarrollo de la atención 

temprana.

   ·Resolución de 2 de agosto de 2021, de la directora general de Inclusión Educativa, por la cual 

se establecen la organización y el procedimiento de intervención  de la Unidades Especializadas 

de Orientación (UEO) y se concreta el procedimiento de activación de los centros de educación 

especial como centros de recursos.

   ·Resolución de 23 de julio de 2021, de la directora general de Inclusión Educativa por la  cual 

se dictan instrucciones para la organización de la atención educativa domiciliaria y hospitalaria.

   ·Resolución de 23 de julio de 2021, de la Dirección General de Inclusión Educativa, por la cual 

prorroga la autorización y se regula el funcionamiento, con carácter experimental, de les 

unidades educativas terapéuticas de Elche y València

   ·Resolución de 20 de julio de 2021, del secretario autonómico de Educación y Formación 

Profesional, por la que se aprueban las instrucciones para la organización y el funcionamiento de 

los centros que imparten Educación Infantil de segundo ciclo y Educación Primaria durante el 

curso 2021-2022.

   ·Orden 5/2021, de 15 de julio, de la Vicepresidencia y Conselleria de Igualdad y Políticas 

Inclusivas y de la Conselleria de Educación, Cultura y Deporte, por la que se aprueba la nueva 

Hoja de Notificación para la atención socioeducativa infantil y protección del alumnado menor de 

edad y se establece la coordinación interadministrativa para la protección integral de la infancia y 

adolescencia.

   ·Orden 23/2021, de 6 de julio, de la Conselleria de Educación, Cultura y Deporte, por la que se 

determinan los criterios de creación de puestos de profesorado de la especialidad de 

Orientación Educativa en los equipos de Orientación Educativa, y por la que se ordena la 

creación de las unidades especializadas de Orientación.

   ·Decreto 72/2021, de 21 de mayo, del Consell, de organización de la orientación educativa y 

profesional en el sistema educativo valenciano.

   ·Ley Orgánica 3/2020, de 29 de diciembre, por la que se modifica la Ley Orgánica 2/2006, de 

3 de mayo, de Educación.

   ·Decreto 253/2019, de 29 de noviembre, del Consell, de regulación de la organización y el 

funcionamiento de los centros públicos que imparten enseñanzas de Educación Infantil o de 

Educación Primaria.

   ·Resolución de 31 de octubre de 2019, de la Dirección General de Inclusión Educativa, por la 

que se dictan instrucciones para la solicitud y la gestión de productos de apoyo para el alumnado 

con necesidades educativas especiales.

   ·Orden 20/2019, de 30 d'abril, de la Conselleria d'Educació, Investigació, Cultura i Esport, pel 

qual es regula l'organització de la resposta educativa per a la inclusió de l'alumnat als centres 

docents sostinguts amb fons públics del sistema educatiu valencià.

   ·Decreto 104/2018, de 27 de julio, del Consell, por el que se desarrollan los principios de 

equidad y de inclusión en el sistema educativo valenciano. DOCV núm. 8356 de 7 de agosto de 
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2018.

   ·Resolución de 5 de junio de 2018, de la Conselleria de Educación, Investigación, Cultura y 

Deporte, por la que se dictan instrucciones y orientaciones para actuar en la acogida de 

alumnado recién llegado, especialmente el desplazado, en los centros educativos de la 

Comunitat Valenciana.

   ·Orden 89/2014, de 9 de diciembre, de la Consellería de Educación, Cultura y Deporte, por la 

que se establecen los documentos oficiales de evaluación y se concretan aspectos de la 

ordenación general de la Educación Primaria en la Comunitat Valenciana.

   ·Orden 62/2014, de 28 de julio, por la que se actualiza la normativa que regula la elaboración 

de los planes de convivencia.

   ·Decreto 108/2014, de 4 de julio, del Consell, por el que establece el currículo y desarrolla la 

ordenación general de la educación primaria en la Comunitat Valenciana

   ·Orden 46/2011, de 8 de junio, de la Conselleria de Educación, por la que se regula la 

transición desde la etapa de Educación Primaria a la Educación Secundaria obligatoria en la 

Comunitat Valenciana.

   ·Decreto 39/2008, de 4 de abril, del Consell, sobre la convivencia en los centros docentes no 

universitarios sostenidos con fondos públicos y sobre los derechos y deberes del alumnado, 

padres, madres, tutores o tutoras, profesorado y personal de administración y servicios (DOGV 

nº 5738 de 9 de abril).

   ·Orden 24 de junio de 2008 de la Consellería de Educación sobre la evaluación en la etapa de 

educación infantil (DOGV nº 5814 de 25 de julio).

   ·Ley Orgánica 2/2006, de 3 de mayo, de Educación (LOE).
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